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	Click Clack Moo Cows That Type

	Rationale:

This unit of work will allow students to develop their knowledge and understanding of the four roles of the reader and develop their written communication skills, through the close study of a transformative, multi-modal, narrative text. Students will explore the themes and ideas underpinning the text through three artforms of Creative Arts ​– drama, music and visual art. Students will analyse the grammar, punctuation, vocabulary and structure of this text and compare to other narratives of similar themes, in similar settings. Students will develop their visual literacy skills by focussing on the illustrations and creating their own of a similar style. Students will engage in a series of learning experiences that allow them to formulate their own ideas of the purpose and structure of storytelling and its relationship to verbal and written communication. Students with also collaborate, through structured talk and drama activities, to support and augment their skills and understanding.
  The sequential and meaningful learning experiences allow for high levels of high expectations, metalanguage and narrative. With whole group and small group drama and talk activities forming a major component of each lesson, engagement, substantive communication and student direction are key elements.
  The assessment tasks have been designed to allow students to demonstrate their key skills and understandings in a variety of authentic contexts. They encourage high levels of student creativity and provide opportunities for higher-order thinking. A culmination of the students’ understanding will be demonstrated by their ability to extend the narrative beyond the final page of the text.

	Key skills and understandings: 

· Reading
· four roles of the reader – code breaker, text user, text participant, text analyst
· visual literacy – salience, contact (demands/offer)
· Writing
· Communicating ideas – learning to transform ideas from informal talk/dialogue (discussion/argument) to formal writing/monologue (letters of request/demand)
· Narrative – creativity and storytelling
· Grammar – saying/sensing verbs – hears, heard, couldn’t believe his ears/eyes, cried, decided; conjunctions ​– and, but, because; 
· Punctuation – apostrophes, commas, full stops, question marks, exclamation marks, quotation marks
· Vocabulary – strike, impatient, sincerely, neutral, ultimatum, snoop, exchange  
· Talking and Listening
· Sharing and building on ideas through structured talk activities  
· Drama
· Imaginative play/role-play, improvisation, movement, mime, storytelling, reader’s theatre
· Music
· Organising sound – voice/ percussion
· Visual Arts
· Construction

· Painting with water colours

	Outcomes and indicators:

English:

Talking and Listening

TES1.1
· Expresses personal opinion

· Takes part in structured group or pair activities involving talk about familiar topics

· Engages in role-play and developmental play activities.

Reading

RES1.7
· Talks about interpretation of visual images

· Begins to recognise points of view in texts

Writing

WES1.9

· Draws on personal experience and imaginary topics in writing activities.
WES1.10

· Uses statements and questions appropriately in writing

WES1.13

· Indicates purpose of own writing

· Talks about the person to whom they are writing a message

Creative Arts:

Drama
DRAES1.1
· Participates in imaginative play by taking on roles
· Works with other students and the teacher to develop dramatic situations in the drama forms of improvisation, movement, mime and storytelling
Music
MUES1.2
· Explores different ways of using the voice, eg speaking, singing, shouting, whispering
· Organises own musical ideas into simple pieces, eg by creating simple soundscapes such as the sound of the farmyard using percussion instruments.
Visual Art

VAES1.1
· investigates stories and the features of fantasy and imaginative characters derived from their experience, imaginings, artworks, cartoons, illustrated books and other books, videos/films, and video games
VAES1.2

· explores the qualities of paint, recognising qualities such as transparency and opacity and uses brushes and other tools
· explores simple construction techniques with boxes and other sculptural materials
Assessment Tasks:

1. Letters to Farmer Brown – identifying alternative problems and formulating solutions/requests from the Cows, the Hens, duck, pig, dog, cat, etc
2. What happens next… – write a continuation of this story with consideration of the traditional structure of the narrative text type
Extension
· write part or all of the story from the perspective/s of one/all of the other characters, eg, Duck, Horse, Pig, Horse, Dog, Cat
· draw as a cartoon – panels, speech bubbles, captions

· storyboarding

· compose a soundtrack/ accompaniment for reader’s theatre

· decoding ‘Moo’
Resources:

· Click Clack Moo Cows That Type written by Doreen Cronin illustrated by Betsy Lewin
· Notebooks

· Farm animals
· Building blocks/ recycled materials for construction of farmyard
· Water colours/ art paper

· Comparative texts – film: Babe/ novel: Charlotte’s Web by EB White/ picture book: What the ladybird heard by Julia Donaldson
Learning experiences will incorporate the following quality literacy pedagogies and process drama strategies:

Literacy

· Student response records

· Clines

· Speech and thought bubbles

· Geographic story mapping – drawing and construction

· Visual literacy – salience/ contact

· Story shaping

· Venn diagrams – comparative texts

· Writing in role

· Writing from minor character’s view

· Writing alternative ending/s

Drama
· Hot seating

· Conscience Alley

· Tableau

· Teacher in role

· Mime

· Reader's theatre
Learning experiences:

· Read What the Ladybird Heard to introduce students to the characters of the farm – cow, hens, ducks, sheep, horses, pigs, dog, cat – the sounds they make, their relationships with one another and sense of community.
· Discuss the genre and identify the rhyming couplets used within the narrative.
· Note those words that rhyme but are spelt differently, eg, word/purred, ahead/shed, idea/ear, Moo/Hugh, nah/car.
· Allow children time to create a farmyard using blocks, recycled materials, farm animals – imaginative play/role play
· Introduce the character of Farmer Brown
· Read Click Clack Moo pages 1 and 3*. 
· Pose question to students of what Farmer Brown’s problem may be. Encourage students to propose problems that include only the farmyard characters – no incongruous inclusions
· Think Pair Share talk activity to build ideas 
· Student response records – record a prediction for each student of what the problem is 
· Read Click Clack Moo pages 5 and 6

· Discuss letter 

· as a formal request

· compare content with student predictions

· commas, apostrophes

· Students to write an alternative letter to Farmer Brown.

· Students share their letters and discuss how Farmer Brown may respond to them.

· Use image on page 5/6 for speech/ thought bubble activity – brainstorm as a whole class then students to work on Farmer Brown BLM in pairs/threes to write additional thoughts/ speech 

· Read Click Clack Moo pages 7-10.
· Introduce Visual literacy concepts of salience and contact

· Salience – compare Farmer Brown Shadow on page 6 and 8, typewriter on page 10
· Contact – demand – cows on page 7, offer – cows on page 10

· Read Click Clack Moo pages 11-13

· Students to dramatise the farmyard – organise students into 3 groups – Farmers, cows and hens and have them brainstorm – write/draw/talk what their characters are feeling/saying/doing – improvise in role with all characters coming together/ interacting and filling in the gaps of the text

· Hot seating - How are Farmer Brown/cows/hens feeling now? One student to take on the role of Farmer Brown in the ‘hot seat’, another as cow, a third as hen

· Read Click Clack Moo page 15
· Revisit visual literacy – salience/ contact of image on page 15-16.

· Tableau image on page 15-16 in groups of 4-5

· Tap in

· Conscience Alley – what should Farmer Brown do? Give the cows and hens what they want? Why/ why not? 
· Read page 17-22
· Moo meeting mime

· Tableau other animals gathering to snoop
· Tap in – encourage dialogue/discussion around the fact that they cannot understand Moo so they have to predict 
· Think it, talk it, share it, write it – students to discuss/predict attitude/ language the cows will use in their next communiqué.

· Cline activities – use of language around demands/requests and appropriate or likely responses – modal verbs, polite/rude language
· Students write a possible next letter from the cows - encourage students to keep to the same tone as the first letters from the cows – discuss grammar and punctuation 
· Share letters
· Read pages 23-27

· Salience of image on page 28

· Quack meeting mime

· Tableau image on page 27-28

· Tap in – encourage dialogue/discussion around decisions made by the ducks to keep the typewriter

· Think it, talk it, share it, write it – students to discuss/predict what happens next (don’t show page 29 with duck diving from diving board)
· Reconstruct farmyard space and explore possibilities through imaginative play

· Geographic story mapping – drawing/photographing construction
· Paint a farm scene in water colours
· Story shaping
· re-read text from page 1-28

· teacher in role as Farmer Brown recapping his version of events – students to respond from point of view of animals

· revise structure of a narrative

· draw story shape with peaks at key incidents and have students copy jointly constructed story shape and continue it according to their developing ideas of what happens next.
· Share alternative endings

· Reader’s theatre – 

· potential to include one of the alternative endings

· use percussion/ voice for click, clack, moo chants and sound of typewriter

· Create artwork in water colours of alternative ending

· Share excerpts of Babe and Charlotte’s Web with class and compare themes with Click Clack Moo – 
· Discuss role of the farmer, role of the animals, who is in charge, how do they make things happen, who helps/hinders/tricks who.
· Venn diagrams – compare texts in 3 modes
* Shared reading of Click Clack Moo must incorporate explicit teaching of the grammar, punctuation and vocabulary as outlined on page 1 above.
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