The Power of Words – A Writing Unit – Year 3, Term 3, 2011

Describing, Retelling & Entertaining

‘Innovating and Creating’ 
	Rationale

	This unit engages students to explore the ‘power of words’ when reading, responding to and writing literary texts. Through clause to text level explorations of multimodal texts and children’s literature, students will examine and explore the important power of words to create imagery and build description in texts. The unit provides students with opportunities to respond and compose texts to achieve the purposes of describing, retelling (literary) and entertaining. The unit culminates with a text innovation writing process focused on narrative devices around the thematic concepts and creativity modelled from Shaun Tan’s ‘The Lost Thing’. These writing experiences will also involve the use of ICTs in translating texts from print to multimodal learning products.


	Outcomes

	TS2.1        Communicates in informal and formal classroom activities in school and social situations for an increasing range of purposes on a variety of topics across the curriculum.

TS2.2        Interacts effectively in groups and pairs, adopting a range of roles, uses a variety of media and uses various listening strategies for different situations.
RS2.5        Reads independently a wide range of texts on increasingly challenging topics and justifies own interpretation of ideas, information and events.

RS2.6        Uses efficiently an integrated range of skills and strategies when reading and interpreting written texts.

RS2.7        Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.

RS2.8        Discusses the text structure of a range of text types and the grammatical features that are characteristic of those text  

                  types.

WS2.9      Drafts, revises, proofreads and publishes well-structured texts that are more demanding in terms of topic, audience and       

                 written language features.
WS2.10    Produces texts clearly, effectively and accurately, using the sentence structure, grammatical features and punctuation   

                 conventions of the text type.

WS2.11     Uses knowledge of letter-sound correspondences, common letter patterns and a range of strategies to spell familiar and 

                 unfamiliar words.

WS2.13   Discusses how own texts are adjusted to relate to different readers, how they develop the subject matter and how they    

                serve a wide variety of purposes.

WS2.14   Discusses how own texts have been structured to achieve their purpose and the grammatical features characteristic of the   

                various text types used.


	Text List

	Title
	Author/Composer
	Media/Form
	Concepts

	The Power of Words
	Purple Content
	Advertisement
	Imagery



	The Black Book of Colours
	Menena Cottin & Rosana Faria
	Picture Book
	Imagery

	Butterflies in my Stomach & 
Other School Hazards
	Serge Bloch
	Picture Book
	Vocabulary & Imagery

	The Chicken Thief


	Béatrice Rodriguez
	Wordless text
	Literary recount

	The Lost Thing

	Shaun Tan
	Picture Book
Short Film
	Text Structure
Concept Innovation

	Nobody Owns the Moon
	Tohby Riddle
	Picture Book
	Thematic comparison of belonging & place


	Teaching/ Learning Sequence
	Learning Mode
	Resources

	PART 1: What is the power of words?

	Hook: Imagery without pictures

Students watch ‘the Power of Words’ advertisement via you-tube. 

· Ask students to recap what the story of the advertisement was. 
· Identify the two messages of the blind man’s sign. Discuss what effect the change in word choice had on: the sign’s audience (passers-by) and the blind man and why students thought that occurred. Link responses to the idea of imagery or ‘painting a picture with words’.
· Using print copy of the two signs from the video- ask students to paste and illustrate the image that each sign conjures in their head and a personal response as to how the imagery makes them feel under each in their books.

	Whole class

Shared viewing
Analysis of visual text

	Power of Words

http://www.youtube.com/watch?v=Hzgzim5m7oU


	Imagery- visualising from language (The Black Book of Colours)
Text Level
Using text: ‘The Black Book of Colours’ by Menena Cottin & Rosana Faria, spend some time discussing the concept of the title (paradox) and also the embossed illustration on the front cover. Ask students to predict what the text will be about, its purpose, an intended audience for the book and its possible textual features.
Complete a shared reading of the text- during reading: 

· ensure students interact with the print based language, braille features and embossed images of the pages
· discuss the consistent ‘blackness’ of the book and what they think it represents

· trigger students to recognise how the imagery of colours is manifested via the language or ‘power of words’ in the text and also why this is significant to the text’s purpose & audience (braille based text)

As a class, create a mind map using bubbl  (https://bubbl.us/) web 2.0 tool to record the colours and the analogies used to describe them in the text to bring the colours to life. Capture and add to the notebook for later use.
To transport the imagery of language in the text students can create drawn or digital albums using photostory to illustrate the richness of the language from the text (choose a series of 4 or 5)- include text captions from the story.
Clause/ Sentence Level
The text provides incredible text patterning opportunities for students to explore vocabulary and imagery to enhance descriptive writing through word choice and clause interaction. 
Choose a series of 3 different sentences from the text to deconstruct according to noun groups, verb groups, adverbial information and clause format. Scaffold the grammatical metalanguage around these language features.

Then model text patterning using the sentence and clause structures to describe colours not included in the text. 

After modelling, students use one of the other sentence structures to text pattern their ideas using a different colour.

Students share their rich imagery sentences with the class. In pairs, using barrier task students illustrate another student’s sentence from listening to the imagery in the language.

End with discussion around the ‘power of words’ in this text and then discuss ‘the power of words’ in all texts.

	Shared reading and response
Modelled and independent writing (sentence focus)
	The Black Book of Colours’ by Menena Cottin & Rosana Faria
bubbl  (https://bubbl.us/)
Notebook resources

	Imagery through figures of speech (Butterflies in my Stomach & Other School Hazards)

Show students the cover of the text and then use notebook page to scaffold predictions and bring background knowledge to the book prior to reading.

Read a few pages of the text and then use the notebook page to scaffold understanding and discussion around the concept of ‘figures of speech’. Make connections to the idea of ‘painting a picture with words’ / imagery and specific literary devices such as similes, metaphors and analogies.
Complete shared reading of the text and then use notebook to match image and meanings after reading.

Generate new or other known figures of speech using notebook page and have students illustrate three of these others and write a response as to their ideas and thoughts about the effect and abstraction around ‘figures of speech’. 

	Shared reading and response
Text user (independent)
	Butterflies in my Stomach & Other School Hazards

By Serge Bloch

Notebook resources

	PART 2: Using images to find the words

	Literary recount with a Wordless Text
In notebook display only the title of the text ‘Chicken Thief’ by Béatrice Rodriguez. Ask students to infer the meaning of the words in the title and what they think the story will be about. Use the random image generator on the notebook page to trigger context and clues from the text prior to reading. Complete a modelled read of the text- there are only images, no print. Provide enough time for students to view each of the images in their sequence so they can conjure the story in their head. 

After completing the first read, ask students what they found different about the reading experience. (That they had to tell themselves the story in their own mind from the images). Discuss the idea that the words or ideas used to describe the events of characters in on person’s head might be very different to another’s. Link to ‘power of words’ and word choice – the power of writers and authors: they just wrote the story in their own head.

Now re read the text with a very descriptive and entertaining narration of the events of the text – be sure to narrate in past tense (scaffold for writing- text features in retelling).  After narrated reading ask students to respond again to their experience of the reading. How might it have been similar or different to the story they had told originally – i.e. how the teacher’s narration had changed or enhanced their interpretation of the text through description and detail (power of words).
Explain that students will now get their own turn to re-tell the story. Using notebook, scaffold the purpose and structural/language features of the literary re-telling text type (re-telling events in correct sequence, use of past tense) and the ‘power of words’ to entertain and describe.  Then from this discussion ask students to unscramble the sequence of the text using the images in the notebook. This also acts as a verbal re-telling of the story.
Give students the print out of the scrambled images from the text. They will need to cut and sequence these as they write (provides a plot scaffold) their literary recount for the text in their books 9paste each image as they go). Leave the scrambled text sequence on the IWB as a support.

Upon completion, have students read their different literary recounts to the class and provide feedback based on the ‘power of their words’. 
	Whole class

Shared reading
Analysis of visual text

Scaffolded 

Independent Writing
	Chicken Thief’ by Béatrice Rodriguez
Notebook

Printed resource from notebook attachments

	PART 3: Narrative devices and text innovation

	Exploring and Innovating on narrative structure and theme – Shaun Tan’s ‘The Lost Thing’ 
Using student response table (in notebook) explore initial responses to the words ‘lost’ and ‘thing’ from the book’s title. Then put them together and revise/reflect on students’ initial responses. Key question: What could a ‘lost thing’ be?
Display image of Shaun Tan’s ‘Lost Thing’. Discuss whether this changes their ideas about ‘lost things’ generally because of the imaginative (extra-terrestrial) nature of this lost thing. Ask students to write a text prediction/image response about Shaun Tan’s lost thing (the character’s story, where it came from etc).

Read the text and explore the following text features (use drama strategies/visual literacy opportunities):
Narrative Features

Setting (during reading)
· Where is this thing lost? Where else could things be lost? (generate mind map and record in notebook)

Characterisation (during/after reading)
· What are the things that make ‘it’ isolated/different/ lost? (appearance, language, no place of belonging/safety (home), no community/family, no belongings) – role walks, sculpting, hot seating, frozen moments, tapping in to deepen character inference and feelings/motivations in text
· Connect to power of words by building effective noun and verb group banks (simile, metaphor etc) to describe the ‘lost Thing’s characteristics (appearance and behaviours) from the story.

Structure and Plot (after reading)
· Use storyshaping to explore the orientation/complications/resolution format in this particular text (see notebook) for sample of another text and then complete a story shape as class (use strategy on own writing after innovating)
Conscience alleys – Should the boy help the lost thing? – Should the boy let the lost thing go?

Writing through Innovation
Have students develop their own ‘lost thing’ character. Start with visual arts drawing/media exploration to develop the character first- you could refer to Shaun tan’s sketchbook ‘The Bird King and other sketches’ to show students how a story can start from an image or character. From there, students build and record effective verb and noun groups about the characteristics of their ‘lost things’. Refer back to the setting of the story in the text and the class’ mind map of places where other things could be lost. They choose and describe the setting of their story to build the orientation. 

They can innovate from (use the same) the story shape in Shaun Tan’s text where they are the human who ecnounters the lost thing. They are free to make different decisions about the events and resolution of their text and complete this via planning using a proforma.

From plans, (character, setting and plot) students draft and edit writing independently and in writing consultations with teacher. 

Students produce series of illustrations for their text.
Use range of web 2.0 digital storytelling tools (photostory/zooburst etc) for students to convert their writing to digital texts, present and respond (collect peer and teacher assessment).
Further Reading
Complete a shared reading of Nobody owns the Moon to reflect on all the aspects of literary and language learning in the unit. Use the venn diagram in the notebook to guide and record class discussion of the similarities and difference of the texts.
	Whole class

Shared reading& exploration
Interaction & analysis of print and visual texts (user, participant, analyst)
Independent Writing
	‘The Lost Thing’, Shaun Tan
Notebook

The Bird King and other sketches by Shaun Tan


